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CHAPTER I
INTRODUCTION
There 1s much talk, time and money spent on educf.t1on of the
gifted and concern over the w&.stage of tslent.

House Bill 12,

passed J&nuary 7, 1959, provided a $2,500,000 program of grants t(
encourage and expand training of teachers for the education of
exceptional child, which includes the gifted Child.

1

th~

Congress

8.1so passed the National Defense EducGtion Act in August, 1958,
which authorized spending

fl

billion dollars for a single purpose-

that every young person, from the day he first enters sOhool,
should have &n opportunity to develop his gifts to the fullest.
This involves a dozen different programs.

Under Title V, fifteen

million dollars oan be spent with the sta.tes mf.tching federal
dollars after the first year to support nrograms for secondary
school students "to identify those with outstanding aptitudes

~md ability. 2

These bills certainly show gre&.t nF-tional interest

in the subject of the gifted Child.

lU.S. Congress, Senate. Congressional Index:
1959-1960. (Washington, D.C., 1959), 231.

2The~dore E. Carlson, Guide to
Act of 1958 (Washington, 19m:--1.

86th Congress.

i~e Nation&l ~~fense Educatio~

2

The gifted ohild is an aRset and a responsibility.
tentialities for good are difficult to over-estimate.
feeling of urgency created by hearing

th~t

His po-

a

There is

Russia is identifying

its gifted ohildren snd educating them according to their potenti
nlities, not just in science and mathematios, but also in

~uage

We are in a desperate race to see by wh&t ideology
our world will live by. We believe, and rightly,
that freedom and democracy are the only answer for
modern mE...n. In our effort to banif'h ~erfdom and d&rkness from the world; in our effort to live in peace
and prosperity wi th men evc.;ryv'here, we need the best
spiritual <ifld creative leadership this country has to
offer. We need dipl':>macy and brilliance to meet headon the ohallenge of the twentieth century. We need
the talent, imagindtion, and the resourcefulnesR that
only the gifted can bring to the solution 0f our problems &nd to the msking of ~ bet ter ,-"orld. 3
In the P&st it was conp,ldered undemocratic for an educationa
system to give speci&l attention to the gifted child.

Today the

trend seems to be thJ, t democrs.tic educ&t ion means the possibility
of developing all one's talpnts to the best of onets

~bility,

recognizing indlvidu&l differences.
Engll~h

and English 'defined the gifted child &s "a child

whose intelligence Is in the ll"per two per cent of the total ponu
lation of his
respeot. "4

48.

l.ge

or &. child h.Gving out<-t&ndtng ability in any

M",ny term~ are used for the gifted child, among them

3Paul Witty, HelEing the gifted Child, (Chicago, 1952), p.

41

4Horaoe A. "'English and Ava Champney English, A Comprehensive
Dictionhry of Psychological Gnd Psy;cho&nallt~£!.! Terms, (New York,
1958), p. 22b.

3
are: gifted. superior, more able, above

&vera~e,

genius, high achiever, and raDid leF.rner.

bright, talented,

Dr. James Conent coined

the term "academically talented."
The purpose of this thesis is to determine the number of
~ifted

Children in the elementary schools of the archdiocese of

Chicago, to escert&in hov.,' the pifted are identified and to
determine the nature of the programs for the gifted in the
elementary schools of the archdiocese of Chicago.
The limitations of thirl study are threefold:

It is oonoerned

with grammar school, which is one segment of the complete educational field from pre-sohool to graduate sohool.

It is regional

in that it deale with one oity 6nd further limited by dealing
with one system in the oity.

The timing of the study, at the

beginning of a movement, limits our knowledge of what is happening
right now.

We have no way of knowing what progress has been

made in providing programs for the gifted sinoe the survey was
made.
Certain facets of the subject suoh as the intellectually
gifted child rather then the artistioally gifted had to be chosen
for emphasis.

Some of the othE':r areas of l.nterest ths.t were not

even touched UDon in the questionnaire or thesis are: oost data
for a progrsm for the gifted child, philosophic readiness of a
sOhool for a program, social effects on the gifted ohild himself,
prevention and oorrection of gifted children who are under-achievers, how many ohildren would be missed if a Ringle criterion for

4
identification vere used, and how to educ&te a teacher ror the
gifted.

These and

m~!ly

more are possiole areas of research.

CHAPTER II
RFVIEW OF RELATED LITFRATtffiE
If it is accepted that educational provisions for the gifted
have to be different from programs for the non-gifted, then the
gifted child h&s to be identified.

DeHaan and Wil~onl stated

that identification conRists of screening and selection.

They

defined screening as the process by which all children of a group
are tested or observed and then ranked according to ability, and
selection as the determining of which children have the ability
to be included in a specialized

progr~.

They further st&ted

that while most schools have systematic screening programs, they
have limited or no selection of the gifted.
Havighurst 2 recommended that schools should adopt both
steps of identifying gifted children; that &11 children be

lRobert F. DeHaan snd Robert C. Wilson, "Identifying the
Gifted," The Fifty-seventh Yearbook 2! the National Society !2E
1!!! studyOf' Education, is&rt II (Chicago, 1958), p. 166.
2Robert J. Havighurst, Fugene Stivers find Robert F. DeHaan,
A Survey of the Education of Gifted Children (Chicsp-o, 1955),

p.

6.

--- -

-

6

screened and that selection be made on the basis of the data
obtained.
Most authors, e.g., Gallagher, WItty, and Havighurst,
agreed with DeHaan and li'J1lson that the general approaches to
identification of gifted children are standardized tests and
observation, with best results obtained from a maximum use of
both.
Gallagher 3 listed individual intelligence tests, group
intelligence tests and achievement test batteries as methods
comnonly used for identifying gifted children in the classroom.
He rated the individual intelligence test as the best metbod
for this purpose, but recognized that they were expensive in the
use of professional time and services and therefore, not prac'tical as

Ii

general screening tool in schools with limited psycho-

logical services.

He said the group intelligence test was gener-

ally good for screening, but limited in that it may not identify
those children who had emotional or motivational problems.
disadvantage of achievement test

batterie~

The

is that they will not

identify underachieving children.

3James J. Gallagher, The Gifted Child in the Elementary
School (February, 1959), p:--9:
- -

7

Witty4 felt that intelligenoe tests were probably the most
effeotive single instrument we have for measuring and seleoting
the ohild of high general intelligenoe but that it has limitations because it puts too muoh emphasis on verbal ability and
lts reliability depends on the way it is administered.
Out of the forty-five sohools or sohool systems having
programs surveyed by Havighurst 5 thirty used group intelligenoe
tests to identify gifted ohildren; twenty-seven, aohievement
tests; eleven, individual intelligenoe tests; twenty-one,
teaoher reoommendations; and five, parental approval.

Aptitude

tests, suoh as Kuder Preferenoe Reoord, and projeotive
teohniques, suoh as Rorsohaoh Ink Blot Test, were mentioned only
once as means of identifying gifted ohildren.
In a report to the Chicago Board of Eduoation presented
by Willi s 6

it was stated that most Chioago sohools use a

oombination of the results of standardized intelligenoe and
achievement tests, school marks, and teaoher recommendation to
identify gifted ohildren.

4Paul Witty, Helpin6 the Gifted Child (Chicago,1952), p. 31.
5Havighurst, Stivers and DeHaan, pp. 34-95.
6Benjamin C. Willis, A Seoond Look at the Program of EduoaGifted (Chicago, 1959);-p7 47 ---

~ ~ ~

8
Graham,1 who is director of Educ&.tion of Exceptional Children
Office of Superintendent of Public Inptruction of Illinois, listed
teacher eVGluation, cumula ti ve records,

cl~lssmf, te

opinions, parent

conf'erences, achievement tests, readIng and vocabulary tests,
group intelligence tests, sociometrio measures,
APtitude tests as some of the instruments most

~nd

interest and

co~~only u~ed

in

identifying gifted children.
Other writers such as DeHaan and Wilson6 also gave an imnressive list of tests available for use in identifying gifted children.

However, in the literature there was no evidence that

schools having programs for the gifted actually use such an
elaborate system of identification as the last three authors
mentioned suggested.
Personal observations of parents and teachers augment the
information obtained from standardized tests in identifying
gifted children.

Almost every program using identifying proce-

dures included teachers' observations.
field

su~gested

Most authorities in this

that the teacher should be given some type of

check list so she can be as objective &s possible in identifying
gifted children.

1Ray Graham, "Gifted Children," Educ&tionPress Bulletin
(May, 1958), 3.
8DcHaan and l':i1son, pp. 112-118.

9

Terman9 experienced more success in identifying gifted
cilildren by choosing the younvest child in the class.

He fOWld

thif' to be a more accure.te system of identifyinr:- rifted children
than following the teachf'r's choice of who was gifted.

If

Gallagher

reported th&t the teacher probably will not pick out the gifted
under-achiever who cannot use his resources.
few gifted children Gre
warrG.nts

&.nd

E.S

He observed that

educt:. tionally advrulced

f.AS

their abili t

if children &re not challenged they develop poor

study habits, making it dilficult to identify giftedness.
Wittyll felt that probably no one knows as much about
certaln child as his parents.
child

~ialked

to school.

6.

They will be able to tell if the

fJlld tE>.lked e&rly or learned to read before he went
Gifted children are likely to have parents who are

gifted &nd [Ire thus likely to hsve insight into the [,bili ty of
their children.
Once the gifted children have been identified, the problem
becomes one of acceleration versus enrichment, and enrichment in
the reguh,r classroom versus sei:rrefT&ted enrichment.

9Louis M. Term&n snd Melita H. Oden, Genetic Studies of
Genius, Vol. IV, The Glfte~ Qhild Grollrs .!lE. (Sta.nford, 19L~7r,

pp.5-6.

lOGallagher,

D.

llWltty, p. 28.

B.

10

While the term aoceleration is defined in V&riOUA ways, any
modifichtion of a regul&r program oan be

con~idered

aooeleration

if it enables the student to progress more rapidly and to complete
12
a program in less time or at an e rlier age than is normal.
Passow13 mentioned that aoceleration has ranged from early
entrance to kindergarten through early graduation from college.
Acceleration methods include:

combining tlt.ro years' work into

one (three into two, eight into seven, etc.) either for a subjeot
or s grade; skipping a course or a grade; taking extra oourses
for a'ditioDfil credit;

attendin~

summer sessions to shorten total

time spent in school; permitting oredit by eX&mination; or
allowlng early kdmission to advanced levels.
Worchester14 favored early entrance to kindergarten
to keep the child interested right from the beginning.

&S 6.

way

He bdvocat

ed admitting children to school by testing rather than by chronological age.

In his study in which no negative effects have been

disoerned, the ohild had been ',laoed from the beginning with those

12D• A. Worcester, The Eduoation of Children of Above-Average
Mentalitz (Lincoln, 1956r;-p. 12.
--l3Harry Passow, "Enriohment of Education tor the Gifted."
Education .for tb(': Gifted, The Fifty-seventh Yearbook of the
Notional SocIety for the Study of Education, Part II, (Chicago,
195(1), p. 212.
l4worcester, pp. 13-2~.

11

more nearly his mental and social age and hsd developed better
study hab1ts.

Be cautioned that railure to accelerate involved

certain dangers in that gifted children who ":ere held back with
thoae of the1r chronolog1cal

a~e

were more likely to develop

behav"lor Gnd personality problems than those
sted.

",rho

were acceler-

In conclusion he reported that laziness Gnd oareless work

habits were observed more t'requently among gifted children who
had not been aooelerated.
Gould 15 reported thE,t adv&Ooed plbcelllent hss become more
preva.lent with each

phssin~

year.

The students in the top

intelleotual groupR get an enriched, stepped up program simed
at mskinp- them ready for oollege during their senior yefJr of
high school.

If they p&.ssed advanced placement eXEiminstions

in May, they were given academic credit or sophomore stand1ng
when they entered selected colleges.

Last year, six thousand

seniors from two hundred sixty-five secondary schools in the
nbtion took these examinations.

Almost allot' tl:e major colleges

in the country cooperated with this progr&m by aocepting cred1t
earned through these exr;min[,tions.

l.5Gordon Gould, "Our Bright Kids Get a Bre~k," Chicf/SO
Sunday Tr1bune MagaZine, April 20, 1958, np. 24-27.

12

Brother Cassian16 felt that covering tour years in three was
a simple device tor ohallenging the gifted child.

He oonsidered

entering oollege earlier to be a decided advantage.

However, he

cautioned that there must be adequate selection snd guidanoe

80

that the young graduate will not be immature.
Terman17 said that it seemed that the schools were more
opposed to aooeleration now than they were thirty years ago.
The lookstep seems to have beoome more and more the fashion,
notWithstanding the faot th6t praotically everyone who has investigated the subject is in favor of aooeleration.

He believed

that gifted children should be promoted rapidly enough to permit
college entrance at the age of seventeen, at latest, and that a
majority of them would be better off to enter at sixteen.
18
Hildreth
said that praotioally all the gifted ohildren at
Hunter College Elementary Sohool are aooelerated at least one
year.

Most educators suoh as Cutts and Moseley19 also favored

aooeleration if there had,been suffioient preparation tor it and
they were a.gainst simply skipping a grade.

Becau8e it should

16Srother Cassian, "Eduoating Gifted Youth", Catho1io Sohool
Journal, (December, 1955>, p. 329.
17Terman and Oden, P. 281.
l8Gertrude Hildreth, Eduoation of the Gifted Child at Hunter
COllege Elementary School {New York,-Y9~.
19Norma E. Cutts Wld Nicholas Moseley, Teaohing ~ Bright
and Gifted (Englewood, Cliffs, 1957), pp. 109-112.

13
depend on the circumstm ces ot each case, such as the pr,rents'
desires And thclntelleotual maturity of the child, they dld not
Ggree on the best time to accelerate the pupil.
20
Scheitele
who opposed acceleration asked the tollol-ling
question:

"Does working at a higher grade level and mastering a

more adv6.nced content assure the full expression of the gifted
child's powers,?"
of

~ifted

In studying the charaoteristics and interests

children

~he

pointed out other needs, such as social

B.nd emotional maturity and health, l-thich acceleration alone does
not satisfy.
Enrichment, a.nother one of the suggested solutions to the
problem of helping the gifted child, is defined as giving the
gitted child an opportunity to go deeper than the average child
in his intellectual, social and artistic experiences.
Cassian 21 believed th~t enrichment begins with the regular
course

01'

study as

a heterogeneous

Ii

springboerd find that it

classroom~

CeIl

t&ke plGce in

He cited that this procedure has the

advantage of being easy for the administration to provide in that
it does not involve extra teachers or rooms.

The wide variety ot

20Marian Scheifele, The Gifted Child in the Regular Class!:oom, ed. Hollis L. Ca. swell (ReW"York, 1953T,-P:- Ii4.
2lCassian, p. 330.

14
learning materials and projects let the gifted child go at hie
own pace.
Dransfield 22 trought that special elasses are too costly
to be generally possible, which is proven bJ the

sm~ll

number of

children already provided for in this way.
Thissell 23 proposed a library, a science section, museum and
work rooms as possible additions.

She further suggested that the

gifted child could catalog the class library, learn a foreign
language, work at hip hobb:, write and produoe plays, give report
book reviews, work on the school paper, learn to speak effectively or write poetry.

Ha n pock 2 4 mentioned inviting speakers such

as meteorologists or geo1ogiets to visit the classroom to interest and m~tivate gifted children. Barron25 stated the"t if the
school were well equipped, the gifted child could hear recorded
materials with earphones, use a small screen viewer for a fllm
strip, and make use of a micro-projector right in the ordtnary
cla.ssroom.

He could URe enrichment records that go &long with

22J. Edgar Dransfield, Administration of Enrichment to
SUEerior Children in !!!!. ~l'l~Jc&'l Classroom llfew York, 19331", p. 5
23Bernice A. 'Ihisse1l, ttEnrichment in the Regular Classroom
tor a Rapid Learner", The Instructor, LXVII, (September, 1957),

p.

68.

---

24Anne S. Happock, "About Gifted Children; Everybody Says,"
x..XXVII, Nstlcnal Element&ry PrlnciEa1.

25J • Roy Barron, "Audio-Visual Aids and the Bright Child in
the Regul&r Classroom," The Instructor, LXVII (January, 1958),
pp. 71, 72.

15
certain books.

His assignments, &s well as

words could be on tape.

te~ts

and spelling

Finally, the capable student could

record m&terial for the entire cl&ss.
Greevey26 thought that homogeneous grouping or gifted children provided them ,,:i th the oppor-tuni ty to express their own ideas
more effectively.

He pointed out that grouping ",,:as worthwhile in

that it stimulated productivity by meeting other-children nf
stroilar abilities.

He reported thfit those against grouping say it

ie an unreal situation--not true to life.
learn more 8lo",'ly ho\-' to cet sl ong ",i th

&

The gifted child will
11 kinds

ot people.

He

will lose leadership opportunities and lower-ability children will
lose the inoentive given them by working 1.'i th gifted ohildren.
Strang 27 felt that a stimulating olassroom brings out the
best Ei.bilitles of girted children.

The range of interests and

useful skills should be l.ncreased Gnd there should be more creative outlets.

Subgrouping within the class requires reading,

physical facilities and materials.

She advocated the method of

flexible subgrouping within a regular olass as one of the best
ways of meeting all the needs of all the pupils.

She emphasized

26willi&m H. Greevey, "Gifted Children Need Motivation"
Religious Educ~tion, LII (September, 1957) p. 365-370.
27Ruth Strang, "How About f!enarate Clas~es for Gifted
Children?" The qrade Teaoher. LXXV (November, 1957), p. 365.

16
various degrees of separation; once a week the children may have a
library period where they report on
may h&ve a period \<dth

fA

6.

book they have read, they

f'pecial teacher, they may spend half the

d&.y in s. special cl[.88 which is enriched rather than accelerated.
or they may be in a apeci&l school.

She considered par·tial segre-

gation to be most desirable to obtain the

advanta~es

of grouping

and the value of being l,'ith punils of varied abilities and background.
Garrison 29 suggested certification for teachers of the
gifted just
certifioate.

8.S

a

~pecial

teacher for the handicapped has

9.

soecl&l

This oertificate would require three years experi-

enoe in teaohing before it could be earned.

Because of the em-

phaRis on identifying gifted children as soon as possible, even 6t
kindergarten age,

~ll

teachers must be aware of their problems.

To sttaln this, he believed ths.t

r;.,

survey oourse of te&ching the

exceptional child should be & required course for &11 teachers.
29
Thomson
used these standards for the seleotion of teachers
for the gifted in WinnipeR::

several years experience, good

standing in the community, adaptability to new situations,
experience of having had an enriched program for bright children
in her regular classroom.

:':-8Ivan K. Garrison, ttEducation of the Mentally Superior,"
!!linol!.. Education XXI No. 2 (October, 195tH.
29Arthur n. Thomson, "Education of the Gifted in Winnipeg,"
Journbl 2£ Exceptional Children, XXIV (September, 1957), 2.

17
Abrah sm 30 said that &ctual r·iftednes8 of thE:' teacher is not
the major consideration.

He felt that attitude and understanding

plu' a realization that help can come .from the outside are more
imnortant. Newland 31 and Peters and Far~!eI132 alf'lo agree th&t a
gnod teacher for the gifted may not be di.fferent than £.ny good
teacher.
Brumbaugh33 reported th&t the &tmos;'here tru:~t encourages
teachers to experiment and to

stimul~te

the growth of ment&.lly

superior pupils is more importGnt th,;n qualifications for
teachers.

He In"isted thf>t a brot';.d cultural background, intel-

lcotual curiosity, patience and

11

sense of humor are more

import&nt than advanced degrees.
No treatment on literature related to the gifted child
would be complete \\ritmut a reference to Terman's study.34

The

Stanford'study which began in 1921 was designed to discover the,
physical, mental and person&liiy tr€Li ts th&t &re
of thf' gifted child; also

~lh&t

oh~iracteristic

kind of an adult the eifted ohild

becomes.
30Willard Abraham, Common Sense ft,bout Gifted Children
(New York, 1958), p. 183-.- - 31 T. Ernest Newland, "Implic&tions of Research in the Are ..
of the Gifted," Exoep);iona!Children, XXV (January, 1959), 197.
32 Herman J. Peters and Gail F. Farwell, ed., "The Teacher of
the Superior Student," Research lind Ideas in Guidance and Pupil
Personnel ~ IV No. 3 (~pring, 1958).
-33Florenoe N. Brumbaugh, "Intellectually Gifted Children,"
SEecial Education for the Exce:rtional Mental snd Emotionbl
Deviates and Spe~l&l Problems Borton,-1956),-P; 7.

18
A large unbiased samnling of subjects was needed so it would
be true of any group of similar I.Q.'s living in the same culture
As much objectivity as possIble \<'as obt&ined.

It was nl&nned

that the subjects bE' followed into adult life in order to chE'ck
the c')nstancy of childhood traits.
In order to be included in the group, an I.Q. of litO was
required on

6.

Binet test and 1}5 for high school students on a.

Term&n Group test.

From a school population of about a quarter

million, 1470 subjects were chosen.
wa~

In

1936-37, and 1945, there

a. follow-up, conSisting of information blanks, sent to the

subjects and parents.
was a field follo",,'-up.

In 19?7-?d, 1939-40, and 1950-51 there
The latest field rollow-up involved

retests of subjects and their

spou~es,

Binet Tests or ofrspring,

and collection of extensive case history data.
The most significant findinrs were:
1.

The gifted child is superior, not only in intellectual
but in practically all traits which were studied, including school achievement, versatility, character
tra.i ts that ",'ere studied, play information, soci&l
adjustment, physique.

2.

None of the adults regressed to average adult
intelligence.

3.

Seventy p€·r cent graduated from college.

4.

Adult success of' the group, on the ;,-hole, has been
outstsnding.

19
Another important study

\on ich is trcouent1y mentioned in

the literature on the gifted child i8 Hollingworth's study of
genius.
in 1916.

Ho11ingworth35 began her ,-'ork wi th superior children
She held the view that general inteJ11gence is the

"po\OJer to achieve 11 teracy tmd to deal \\ith its sbstract knowledge and symbols."

She defined the g1fted as the topcenti1e

but considered that arbitrary.
The minimum requirement for initial selection was an I.Q.
(Stanford-Binet) of one hundred thir·ty or above.

Other factors

considered were social adaptability, emotional maturity and
qualities of nhysica1 fitness.
In 1922 two ?pecia1 opportunity classes of twenty-six
children each were formed.

Group A had I.Q.'s of one hundred

fifty and up; group P h&d I.Q. 's from one hundred thirty-four
to one hundred fifty-four.
years.

Their 6ges were between

71J

and

91-

These classes in which the ohildren were taught and

studied I sted t:or a perIod ot: three years.

In her observs.tion

it was discovered that the gifted children needed halt: the regular time to cover the usual studies, while the best needed only a
fourth of the time.
such

9.S

For the remainder ot: the day, enrichment

French, €.lgcbra Gnd history of civilization was provided.

35Leta S. Hollingworth, Gifted Children (New York, 1929).
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By using a control group of children who were similar in
age and I.Q. but attended regular schools it was found that
there was no appreciable difference in accomplishment in
subject matter.
The second of Professor Hollingworth's experiments began in
1934.

Median I.Q.'s of the fifty pupils varied from one hundred

forty to one hundred forty-four.

Age range was from 7-9i;

grade placement was 1A - 6B.
Half a day was spent in prescribed elementary school
subjects and half a day in enrichment activities, including
French, science, work on units, musio and art.
Her intensive longitudinal studies were of children testing
one hundred eighty or above.
located only twelve.

In twenty-three years, Hollingworth

(They appear once or twice in a million.)

She considered them potential geniuses, but felt that time had
to be given them to prove themselves.

Early talking and reading

clearly differentiated them, and they had difficulty adapting
to school.

Because she was -aware of the lOBs to society which

results from inept handling of superior children, she believed
in early

identification~

Much of what is being done today is based on Hollingworth's
findings.

Special full time classes for the gifted in regular

schools can be found in New York City, New York, Birmingham,
Alabama, Berkeley, California, Indianapolis, Indiana, Brockton,
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Ma.ssachusetts, Allentown, Pennsylvania, and several other cities.
C1evelend's msjor work classes l!hich began mer e than thirty years
ago are a typical example.
Norri8 36 explained that any school that has a. nucleus ot
gifted children and

i~

sccessible to public transportation may be

a major work clf.i.fls center.
sohools.

Children msy come trom surrounding

Children were admitted if their I.Q. was one hundred

twenty-five or more on 6.n 1 ndlvidual Binet test.
usually outstanding in their '"ork
teachers.

~nd

They were

were recommended by their

Several grades were in one c1&8sroom, ususlly the

first three grades in one room &nd the next thf'ee in another.
A five-minute daily talk gave each child the opportunity
to learn to speak effectively.

The class set up standards

and evaluated according to these standards.

Each child le&rned

to take responsibil1ty as he was a potential leader.
to work with other groups
materials &00

hOl<t

to use

01"

~h€:

He had

children, lea.rn to collect his own
library.

The method of clafts

instruction most used was a socialized procedure, although no
one method was used.
a long period of time.

Each child vorke,] on a large project over
The results were presented to the class

in a twenty to thirty minute talk.

------

36Doroth;y NorriS, "The Ment&1. ly Superior Child," Kf'nt Stt"te
University Bulletin XXA~III (April, 19S0), p. 10.
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The know-how of finding tnform&tion, ?,ivlng talks, ev::..lustin
experimentln~,

f&.ctp

W&R

listening, interviewing, outlining, rather thsn

stressed.

The ch1ld psrttciPbted with the rest of the

student s for gym, music, crt..ft [,nd fJ.l other school bcti vi t tes.
At the present time there are six hundred in elementary Major
\-lork cl&flses.
Because these children accomplished more tn&n chIldren In
regulr,r clcsses, they could br&noh out on an enriohed program,
but they did not
W&S

flO

on to the work 01' the next

grad(.~.

There

opeortuni ty for spech I lesson!'! in French, srt, lIn gUf.ige,

literf. . ture, typing, wr1ting End producing p1&Y8, f.>nd reviewing
books.

Fie-,ld tripI', such

f,S

t rips to museums,

concerts, snd

industrial plr,n ts uti11zed the gifted Children t s full

&

bil i. t1es.

Pregler 37 exph. ined Emother well-known regionl,l pl&n of
Pittsburgh,
y,rouning.

Penn~ylvanir

It

WbS

which festured pl::lrt-time &bility

beliEved thh.t enrichment Ahould take place

throughout the entire educr,tion ot' the Child.

The gifted ohild

not rmly thtnks more quickly but difterently, f-.nd thie 1s
provided 1'0r by segregflltion.

The work was more thorough, deeper

lind greater in quantity, and trsditional ways ot· teaching were
minimized.

37Hedwig Pregler, "Philosophy of the Educrtion of the
Ment&lly Superior enild," ~ Stat~ Uniyersity Bulletin, XXXVIII
(November, 1950).
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The high-ability children were together in \-Torkshop8 for &.c&demic Clf' ~ses &Ld in mix€d-f,b iIi ty homerooms for other
'1'0 be eligible for workshop cla~se!=!,

of 130 or more (Stanford-Btnet).

the child had to hElve

There were five

for efj,ch grade level except the first t\-·o.

riculum.

fill

~orkshop8,

I. Q.
one

If their flcb-demic sub-

jects were in the morning, then thf'ir speCial
etc., were in the afterno<m.

~;ctlvi ties.

~ubjects,

!':,rt, music

German I:,nd tyrd.ng enriched the cur-

They le&rned to do re8e&rch, lind by 81xth grade spent a

semester on

fA

report. Crittc&l thinking, oral &nd l-Titten communi-

cation were stressed.

Ch~ndler38 reported thr.. t the Hunter Colle~e Elementsr'Y School
in New York Ci ty

"'a~

&.nother type of special Rchool for gifted chIlo

dren, typical of m&ny labor&. tory schools cOt'cnected with colleges
and

universitie~.

In 1941 it

waR

reorganized

80

that research tnte

problems regsrdlng education of the gifted could be done. The enrollment \<'as 1 Imi ted to i-tSO students ranging from nursery school tc
sixth grade.

One had to hllve fln I.Q. of at le&.st 130 on the Binet

test with Rocial maturity and emotionnl stabtlity taken into
r-:iderr.tlon.
.:orkshop.

C0n-

Special teachers 'Were T,rovided for music, art, French
Audio-visufil enrichment 8uch

&8

slides, films, photo-

graphs and recordings were ufled, ::,nd t.rhenever pOfl:zible, the study
unit 1"'16.n
A theme

l".'S8

"'T&:~

used F1..th emphssis pl&ced on usinp community resources

chosen for the yi sr '\I.lhich

wa~

integrated in art, l&n£2,:u-

age arts, music, citizenship and sciences. After the veekly meetin€
there

W&.S

6.

follow-up by means of research, reportf'1 Bnd stories.

30Anna Curtis Ch£.ncUer, "Au<~io-Vi~u&l Enrichment for Gifted
Children," The Instructor, LXVII, (February, 1958), p. 75, 95.

CHAPTER III
PROCEDURE

The procedures presented in this chapter include the methods
used in the compilation of the questionnaire,

h

desoription of

how it waR distributed r.nd statlf'tical treatment of the dsta
obtained.
In order to compile the questionnaire, current books lind
articles in educationRl periodicals on the gifted child end
giftedness were read.

A five-day institute on program planning

for the gifted child was attended at the University of Illinois.
Leotures helped to point out problems in this field.
are doing

l;1&S

Wh6.t others

learned by attending dIscussions with other teachers

and admlnistrators.
A rough draft of the questionns ire
revised a t
thesis.
for the
jques t

c~mrerellces

WEtS

('ra:wn up_

This was

with rl'lembers of the advisory bor-rd of thiE1

Two of the readers on the board who &."proved the outliroe
the~is

made sup:p:esti

~ns

that ".rare incorpC)rated into the

lonn~; ire.

A brief descrlption of the items lncluded in thE' questionnaire
!.rollow:

Item number one of c:le questionnaire (cf. Appendix I)
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concerned itself with the number of children in the school.

It

was of interest to know, also, how many were girl. and how many
w.r. boys, so this was specified in the questionnaire. . It ••
number two asked for the number of gifted boys, gift.d girls and
total number of gifted children enrolled in the school.

Once

the number of gifted ohildr.n waa determined then item number
thr.e asked the means or technique. used to identity them.

Item

number tour asked if special provisions for the gifted were
available.

If this answer happ.ned to be in the affirmative a

desoription ot the program was requested in item number five.
Item number six asked the prinoipal if she would be willing to
have her school visited so that her program could be seen in
operation.
Thi. approved questionnaire was mailed to the 410 Catholio
sohools ot the Arohdioces. of Chicago in February, 1959.

A

.tamped aelf-addr••••d .nvelope was .nolosed making it convenient for the reoipient to reply.
The cover letter (of; Appendix II), which accompanied the
qu.stionnair. stated that the purpose of the study was not to
.valuate existing programs but to learn of their number and
variety.

Possibly if the principal thought her program would be

evaluated she would not wish to till out the questionnaire.
Within on. month 202 r.pli •• or
response to the first mailing.

49.~

were r.ceived in

In April a second attempt was

made by sending a follow-up letter (ct. Appendix III), which
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contained the same questionnaire and another self-addressed
stamped envelope.

This resulted in an additional 108 replies

which made a total of

75.9~

of the schools.

A third try oonsisted in sending postal cards reminding
the principals to answer the questionnaire as soon as possible
so that the study would be complete.

Nineteen additional

responses to the questionnaire were received which made a total
of

80.~

of the sohools.

Finally, there still remained eighty-

one sohools which had not replied.

The majority of these were

oontacted by phone, a moditied form of the questionnaire was
used (of. Appendix IV).

Sixty-two ot the schools were reaohed

by phone, whioh gave a total of 391 replies out ot 410 schools,
or

95.4~

of the sohools of the Archdiooese.

Nine schools had programs for the gifted and checked that
they would be willing to have someone visit the sohool to see
the program in operation.

An appointment tor an interview

with the principal was made the day before the sohool was
visited.

A oheck list (ot. Appendix V) was oompiled to

facilitate gathering data during the interview.
~aoh

item on the questionnaire and all ita aspects were

put into the per cent of sohools.

CHA}'TER IV
INTERPRETATION

j,'he responses to tile questionnaires completed by the
E>dministratora of the Catholic element&ry

school~

in the Arch-

dioct'se of Chic&yo h&ve been summ&rized in order to determine
the statu8 or the girted children attending these schools.
Question one asked for the number or boys and girls enrolled
in the schools.

or the 391 returned questionnaires, thirty-four

v[ere received on "'hieh this question was left unans'W81'ed.

The

total enrollment in the 357 schools which completed the forms

'WEtS

233,758; of this number all but 33_085 were further broken down
into sexes.

These rigures indic&.ted th&t there \<,ere 101,896 boys

&nd 98,777 girls in &ttendance at these schools.
Question 2.
How &re the gifted enildren &ttending your school identiried"
An eX&mlnation of the responses received indicated that three
methods were used to identify girted children by the 192 schools
who reported identirying their gifted children.
or

18.7% reported using only mental ability tet.ts, twenty-six

schools or
or

Thirty-six school

5.3~

13.5% used only achievement tests; and ten SOhoolr-

mentioned only using teachers' observations.
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One hundred

28
twenty schools or 62 .. 5% used two or more of the above methods
for identifying their gifted ohildren.
Question 3.
Holo! mf~ny gir ted children are enrolled in your school?
A summary of the

resp(m~es

received follm<Js: A total of

3,884 gLfted children were renorted, 1,S59 boys Iilld 1,840 girls;
485 of the totsl number were not sep&rhted into sexes.

In the

192 schools which identified girted children, 3.5<:' of the Ill, 675
children enrolled in these schools were cls.ssified &.s gifted.
Questions 4 Bnd S.
Are special provision~ for the gifted available? If
special provisionp &re &vallable, please describe them.
Affirmative answers were received trom :forty-two
and negative snswers :from 337 of them.

~chools

The nature of the

special prOVisions v&ried, included among them were methods 01'
grouping, acceleration programs, enrichment in the regulE,r
cls.ssroom, enrichment in special cle..sses, and vr,riouf! combinati.Jns
o:f acceleration and enrichment ..
Question 6.
~'I!'ould you be willing to have me vis! t your school to
your program in operatin?
Permi~slon

~ee

to visit schools to observe their programs w&s

grs.n ted to the vri tar by thirty-three o:f the forty-two prlncipa.ls
who reported havinll such programs.
The Chicago Archdiocesan sohool board's testing program
specifies th&t the Stan:ford Achievement Test be given in the
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spring to pupils of grades two through eight.

Otis Quick

Scoring Mental Ability Tests are given in the beginning of
grades two, four and seven.
In visiting achooln or in the replies on the cuestionnaire
no evidenoe of any other tests being used was found.

No mention

was made of using individu[,l tep..ts.
All the elementary sohools in the Archdiocese give semester
tests wnioh &re based on the ourriculum of the Archdiocese.
These are given to all pupils in grades four through eight.
They bre written and processed by Soholastic

Test~.ng

Service.

A srunpling of tests is sent for analysie and a frequency

distribution is made for each class in each subject.

Percentile

rankings, strengths and weaknesses based on answers to individu&l
question~

are nublished.

Whenever reference is made to achievement tests or mental
ability tests in

Ii

school's program for the gifted the above

tests are referred to.
The sohools

~lhich

had programs for the gifted find whose

principals cheoked that they

~ould

be willing to have the writer

see the program in operation were visited.

A description of the

program will £ollow:
Out of an enrollment

or

1,100, the first school visited

h&d ten boys and nineteen virls actually psrtlcipbtlng in &
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program for their gifted ohildren.

The techniques used by

this institution for identifying the gifted children were:
1.
2.
3.
4.

Classroom performance and consistent work above
grade level.
Aohievement tests
Mental Ability Tests
Emotional stability and maturity.

Because of the high rankings on achievement tests by the
student, the Community Supervisor suggested an acoeleration
program, although pupils were never aocelerated without the
oonsent of their parents.

Last year a group of sixth-grade

ohildren whose aohievement was two years above the average
was given special classes in arithmetio and sooial studies
during the seoond semester.

In September they entered sohool

as eighth graders, and at the time this sohool was visited
they were in the upper third of the olass.

This year, the

gifted ohildren of fifth grade who were being accelerated
were in a combination fifth and sixth grade room.

Sinoe

second semester they were all taking sixth grade olasses with
additional work 1n fifth grade arithmetio and sooial studies.
A seoond grade group was doing third grade reading and
numbers and will be promoted to grade four in June.
A ohild will not be aooelerated more than once and no one
is accelerated without preparation beforehand.

The ohild'.

31
progress wns care.fully watched &fter\ll&rds by means or protile
graphs and cumulative recordz"
time is

b~st

The faculty was not sure which

to acceler',te the child.

Thl:;'} achievement results

of the childl'en wllo h&d been tiocelera ted seemed to justify the

program.

The second sohool visited had an enrollment of 701 pupils
(about 80% colored) find three pupils with an I.Q. over 125.
Ment&l Ability tests, achievement tests E,nd teacher evalu&tion
were used to select

fit

group of twelve fifth bl1d sixth graders

for &n enriched program.

French lessons were provided because a

tbu~ht

retired Sister who had

high school French was aVK11able.

The oral (rote) conversation method was used.

The chIldren had

no text book. but u8ed a composition book to copy items that
hS.d to be IDrmorized.

Sister and the children wet'e very enthusi-

astic, glad of a chance to perform.

The ch1ldren were oal1ed on

to recite the days of the week, count,

Belonging to the
prestlg~,

cl&~s

ans~er

set questions, etc.

seemed to carry .'lth it an amount of

espeoially as the ohild had to keep his c'nduot marks

and other grades above 90.

The class began at recess and

continued for another fifteen minutes,
sohool work was miflsed.

~o

& minimum of regular

Plf,nEl were belng made to continue

lessons with these children and to start a new group 1n fifth
grade next year.
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The third school visited had a.n enrollment ot: 1,550 and
listed 90 boys (,nd 110 r:irll'l

f..fl

gifted, which were identified

by menta.l ability tests and aOhievement tests.

The program

for these children was largely in eighth grade where dephrtmental
work

"'EtS

done.

The students were sectioned according to mental

ability tests, and ability for sooi&l
bnd reading.

~tudies,

arithmetic, Englis

In soci8.l studies, extra readings were required,

such as biography and other history texts.

In mathematics, the

gifted student had an opportunity to accomplish the fundamentals
of algebra.

In reading, the more advanced group read adult

fiction, biography and classics.

Some of their readings included

Gulliver's Tr&vels, Lost Horizon, 'l'he Masterful
TWist, Shadol: of

~

Earth,

~welfth

Night, etc.

~,

Oliv~

Many of these

children wi1) be enrolled in honors cl&sSAS in high !!Ichool,
so the acceleration and enrichment will be continued.
In the other grades, enrichment was provided for the
better stUdent by the classroom teacher.
The fourth school visited only went to fifth grade thus
far; a new grade will be opened each year.

55 boys and 10 girls were

li~ted

as gifted.

Out of 422 children,
They were identified

by mental ability, achievement, weekly and monthly tests and
group discussions.
Seatwork h&8 been comr'iled by the school supervisor as an
incentive for gifted pupils.

This work flt&rted in the first
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grade and followed the

~tudents

through all the grades.

Phonics,

re&.dlnp', English, arithmetic, \o;riting, geogr'P hy and history
were included.

This seatwork had more work than the ordinary

child can do.

Certain numbers were considered chsllenge ques-

tions and only the bright ones were e.xpected to do them.

The

system looked very constructive and well worked out.
There

W&S &

p&nel discussion on Alaska versus Hawaii in

fitth grade held by some gifted children.

There seemed to be

a great deal of intramural competItion because of contests and
publishing results of tests.
directed the sohool paper.

A selected group of children
Much emnhasis was nlaoed on group

discussion and having gifted children as group leaders.
The fitth school visited had sn enrollment of 482 pupIls,
of wbioh 20 boys and 22 girls were listed as gifted.

ME:ntal

ability tests, achievement tests and observation are the techniques used to identify the gifted children.
French classes were given atter school for those who wished
to study a foreign language.

Once a week

Ii

group ot r;upils

went to one of the public schools where a soience instruotor
held olasses.

The parents patel a tee for eaoh of these servioes.

Othf:r opportunities for enriohment were: writing for the
sohool paper, belonging to a school orohestra, the arohd1.ocesan
reading program, and

m6kin~lli~lii~ acUIties.
! V
lOYDlA
~)
UNIVERSITY

'\

)

There
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was emphasis in all the

~rades,

beginning with first, to help

the gifted chili achieve his potentisl.

Bright children were

encouraged to help slower children, lead

discussion~,

etc.

The sixth school visited classified 30 children as gifted
out of en enrollment of 667 •. Because of overflow classes,
it was decided to put the best pupils in a double grade room
for grades four and five, snd for grades six and seven.

These

factors were taken into c<)nslders.t1on in selecting the group:
reading above grade level, mental s.bility, arithmetic achievement
lack of nervousness snd ability to 1'0110"r directions.

ChiLren

",ho were working beyc::md their expectancy were excluded.

Outsts.ndlng tea.chers were chosen for these two rOOMfll.

A

foreign language was being plsnned for the future and there Ws.s
much emphasis on research

"~rk

and projects.

Associ&tes Individualized

Readin,"~

Science Research

Plan and the ArChdiocesan Read-

ing Program were being used to help children read at their own
level.

Teacher aides take part of the class for spelling and

individual work.

The school had an exoellent library snd full-

time librarian.
The results on the achievement tests of these two groups
were very good.

The point was made that even after taking the

best Rtudents out of the ord inr.ry classes, there was still
leadership and good work done in the other classes.

j

3$
The program of the seventh school visited was set in motion
by the p&stor.

Out of 1,130 students, approximately 800 are

accelerated because third and fourth grade work was done in one
year.

A combination of third grade texts &nd fourth grade

workbooks was used, because of the financi&l problem of purchasing

double set of texts in one yefr.

8.

except in seventh and eighth grades.
of each grade.

No history is taught
There were three divisions

The children in two rooms took seven years to

finish grammar school; the children in the other room take eight
years.

Therefore, everyone was not pushed ahead.

The faculty

decided, with the help of mental ability teste and achievement
tests, without cnsulting the parents, and their decision was
final.

The great majority of the gradubtes went to their own

parish high school where they made up the largest percentage of
the ISO freshmen; thus the problem of adjusting ill! th older
stUdents was eliminated.
In the eighth schoo1 visited, out of 1,101 pupils, 53 boys
bnd 86 girls were listed &s gifted.
general aptitude, which
a.
b.
o.

,,~as

They were identified by

subdivided

&.8

daily reoitation--related thinking,
written work--compositlon,
reading comprehen$ion, interpretation, abstraction

and mental ability tests.
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In the sixth grade the better students ohosen by the
above standards were in a separate group.

The enriohment

inoluded making reports, painting murals, writing, direoting
and presenting plays.

This was direoted by a retired Sister

who worked with them for some time eaoh day.

A soattergram

ot the aohievements of the sixth grade group was hitting the
top ot the soale made out for that level by Stanford Tests.
Fourth grade was working on maximum reading aohievements
through use ot Soienoe Researoh Assooiates Individualized
Reading Program.

Fifth grade had departmentalization of

subjeot matter by the two teaohers, one group more advanoed
than the other.
Although the ninth sohool visited had 30 ohildren
olassified as gifted out of an enrollment of 650, all the
ohildren take part in an enriohed program.

The gifted

or~ldren

are identified by means of aohievement tests, mental ability
tests, and teaoher observations.

This sohool was set up as

an experimental sohool beoause of its size, looation, pastor
and nearness to the oommunity oollege.
The teaohers in this sohool were speoially trained over
a period of time.

The program was direoted by the nearby

oollege, giving the grammar sohool the advantage ot the
experiments, studies and thinking done at the oollege.
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The faculty was enthusiastic about the plan or they would
not have been placed there.

There was an emphasis on liberal

education in the teaoher.s' preparation and teaching with the
Bible as the core subject.
Grades were called levels and a child might finish in six
years.

The program was beginning its fitth year so no one has

aotually finished in that time yet.
There was muoh flexibility and oooperation among teaohers.
A first level gifted child ,,'ho had been passed on to the seoond
level oould come back to the fir8t level for phonics.

Textbooks

in history were being rewritten to fit in with the plan.
Every effort was made to have

6

typical sohool.

were quite lfirge and they had several lay teachers.

The olasses
Because of

the suburban neighborhood, the number ot protessional people
willing to help would not be available in all cases.
The teaoher-aide system ""ras highly organiZed.
\-;omen, not necessar 11y
aides.

pr~fessional s,

were asked to be teaoher

They spent & morning or afternoon a week.

each primary grade had ten teaoher aides.
into the olassrooms.

In this way

They did not oome

A table with chairs snd a soreen was set

up in the oorridor outside the cl&ssroom.
prepared i'or this

Suitable

nurr:,o~e

A manual had been

by a committee of teachers which gave

cleF,r direotions, even telling the aide 'What to say_
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Starting with first grade there was an individual check by
the teacher aide on everything that was taught.
&lphabet, etc., in frct, everything
kept.

WEtS

Colors, counting

checked and

&.

record was

If the child did not knOT,.' the material, the aide could

help him or refer him to the teacher.

He worked &t it until he

mastered the material and then would go up to the next section.
One child lett the room at a time.

When he had finished, he

went back and tapped the next ohild who then went out.

The

aide always had a set of pr.pers to correct in oase the teacher
was presenting something find wanted &.11 the Dupils in the
room.
Frenoh was taught to all the pupils from rirst to sixth
grade.

The te&.cher h&.d taught Frenoh in a primary sohool in

Paris, so she knew how to teach small children.

In seventh

and eighth grades, Spf.nish was taup:ht by a professional teaoher
who has had experience with the Berlitz School of Languages.
The great majority ~f sohools visited seleoted their gifted
ohildren for their programs by means or mental ability tests,
aohievement tests and teacher observations.

Yet their aotual

programs ror the gifted ohildren had gre&t diversity.

Three

sohools had accelerated programs, but they were all organized
differently.

The rest of the schools visited used different

types of enrichment by various means suoh as retired te&.ohers
or departmentalization.

CHAPTER V

This study was undertaken to determine the number 01'
gifted children in the elementary schools of the Archdiocese
of Chic.&F",o, to ascertain ho",,' the gifted are Identifie4, and to
determine the nature of the programs for the gifted in the
elementary schools of the Archdiocese of ChIcago.
obta1n this information, it
to the
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""r8.S

In order to

decided to send a questionnaire

Catholic Elementary Schools of the Archdiocese of

95.4f

Chicago.

Responses were obtained trom 391 or

schools.

Nine schools which had programs for their gifted were

vis1ted by the

of the

~Titer.

From the answers given on the questionnaire. it can be
conoluded that some Catholio

Sohool~

in the Archdiooese of

Chicago were very aware of the problem of challenging the gifted
child, while the majority of the sohools were doing very little,
it anything.

One of the reasons SOlne of the sohools were doing

little for the gifted ohlld, is that they were foousing theIr
attention on other areas of importance such as the slow child, or
the :foreign child with a language difficulty.
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Another reason, may
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be thflt it is up to the\ indlviol 1 "'1 nrincipal to formulate

&

pro-

gram for the g1fted ohild~i~s there is no general directive from
the school board.

The methods end ideas of the few schools in

the Arohdiooese who do

h~ve

a program for their gifted ohildren

could be used for other sohools as a pattern of activities and
prooedures.

They utilized some of the best techniques for

challenging the gifted, such as; preparing the ohild for aoceleration, using talented parents land professional personnel for working with gifted children, and providing speoial OlE,8SeS with
spec1al teaohers.
Certainly the first and most essential step in caring for
the gifted ohild and every ohild is homogeneous grouping.
Homogeneous grouping as used by this

~~iter

means dividing the

ohildren of a grade into olasses aooording to ability based on
the ohild's aohievement tests, intelligence auotient snd teaoher
evaluation.

These ohildren may be further sub-grouped within the

roam. The advantage of this method is that no extra faoilities
or faoulty are needed.
be done by rooms.
neoessary.

If the sohool is large enough this oan

Otherwise subgrouping within the room is

This lessens the large range ot ability that exists

in every olassroom and helps the teacher reaoh the ohild on his
Ol-m

level.
Probably the main oonclusion from this Atudy is that there

is no one program for the gifted ohild that is either most
desirable or most successful.

Actually many programs of various

kinds have proved successful.

Each district, parish or town, as

the oase may be. must work out the program most suitable for its
own situr.tion.

No school

CEm

take another's program and ufle it

in entirety without adapting it in some way_

Most of the

programs that are suocessful have been o&refully planned and
evaluated over a period of time.
In two of the sChools

vi~ited,

a retired Sister was avail-

able for cla7:"es with bright children.

Possibly this is

in Catholic schools which has not been exnlored enough.

s.roa

&n

There

are always Sisters too old to take full olass responsibility
but who could take a group for & period eaoh dew.
are fully qualified and mentally filert.

These Sisters

It 1I1ould help the Sister

feel more seoure by c')ntribut lng something to the school.

It

WDuld take the responsibility from the busy classroom teacher
and 1 t would help the gi.f.ted child by challenging and guiding
him to aohieve more a.nd broaden his knowledge, yet give him the
advantage of being in a regular classroom.
Two recommendations to help the eohools become more aware
of the necessity o.f caring for the gifted child were already

42
suggested, namely: a directive from the school board snd full use
of retired Sisters.

In the absence of additional faculty members,

another possibility, although not ideal, is for the principal to
take s gifted group at different lE'vels once a week.

Guided

research projects, science experiments, and oral talks would be
practical because the child could work on these in between the
special classes.

The

speci~l

classes would give the incentive

and direction to the projects.
Another suggestion would be to centralize

cla~ses

for the

gifted child either at the Archdiooesan or Community level.

This

could be done in a centrally located building as is commonly done
in Cleveland.

There should be not only enriched study resources

but teachers of superior ability available to teach these children
In many oases the Religious order doesntt have enough schools in

olose radius to make transportation possible tor the students.

It

would seem that this could be done more e&.sily on an Arohdiocesan
level.
On

either the Community level or Archdiocesan level, oon-

sultants or resource personnel are necessary.

If care for the

gifted child is lett to the individual teacher, she should have
help as to procedure, materials available, €Ito.

She should
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certainly be aware of the gifted ohild, his problems and his
potentialities.

Some individuslized instruction will be

necessary, not more of the same kind of work.
understand what enrichment means.
in-~ervice

training.

She will have to

The teacher should be given'

More universities

~hould

make courAes on

the gifted child available at both gradu:-. te and under-graduate
levels.
The teacher,

princip~l,

school, Community and archdiocese

should have &. philosophy of the gifted Child.

Certain policies

tn identifying and selecting the gifted child should be laid
dO'l-m.

The plan should start at the beginning of &. child's

education and continue through Junior High Bnd Senior High.
Elementary and High schools have to work together.

The under-

lying philosophy is the higher one wants the children to go,
the bro6.der the base which is needed.

Many programs have

failed because of insufficient groundwork.
total perception.

There has to be serious consideration of the

goals and the means of attaining them.
late to begin.
hard to unlearn.

There has to be a

Even fifth grade is too

Habtts of laziness and indifference are too
By this time the child may have some attitudes

toward styding ths.t cannot be changed.
If archdiocesan or community centralized rooms for the
gifted, special teachers and

con~ultants

seem too idealistic--

too much to strive for--remember that unless one aims high, one
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will not accomplish anyth1ng.
Some recommendat1ons for further study are: relative
advantages of acceleration versus enrichment, means of 1nservice tra1n1ng, when is the best time to accelerate a student,
how best to prepare a faculty, the g1fted children themselves,
their p&rents, the parents of non-g1fted ch1ldren for a program
for the g1fted ch1ld.
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ACPENDIX

I

QUESTIONNAIRE

NAME OF SCHOOL (For clericsl pUrpOB€S only):

1.

Number of' pupils enrolled in Bchool.
boy!=!

2,

--,-------

girls

total

How many gifted children are enrolled in your school?
girls _

boys

total

3.

List below the means or techniques which are used for identIfying the gifted children attending your school:

4.

Are special provisions for the gifted

--- Yes

~vail&ble

at your schoo

(check one)

No

5.

If speCial provisions are avall&ble, please describe them on
the reverse side of this sheet, or enclose sny available
printed metter describing your program.

6,

Would you be wIllIng to have
your program in operation?

--- Yes

No

me

visit your school to see
(check one)

Please check if you are interested in receivinr" a ....rritten
of the results of this study.

re~'ort
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APPENDIX II

COVER LETTER

Dear Sisters:
In my graduate work toward a Master's degree at Loyola
University I am required to write a thesis. I plan to conduct
a survey of the programs for gifted children attending the
ArChdiocesan elementary schools. May I impose on a few minutes
of your time to answer the short questionnaire which Is
attached to this letter?
The purpose of this study Is not to evaluate existing
programs, but rather to learn of their number and variety.
The data submitted will not be identified as to original
source in any report of' this etudy. All information received
will be treated collectively and held in the strictest confidence.
Plesse return the questionnaire at your earliest
convenience. Thank you for your a~sistance. God bless you
in your work, Sister.

Sincerely in Jesus, Mary and Joseph,
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APPENDIX III

FOLLOW-UP LETTER

Dear Sister,
Poasibly you have misplaced my letter of February 2, 1959
asking you to fill out a questionnaire regarding the gifted
children in your school.
I know you are busy, but I ~m sending another questionnaire hoping that you would be so kind as to take & few minutes
to fill it out and return it.
Even it you do not have a program for gifted in your
school, your reply is important for the completeness of this
study.
God bless you in your work, Sister.
Sincerely in Jesus, Mary and Joseph,
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AFPENDIX IV

MODIFIED QUESTIONHAIRE FOR USE ON PHONE

1.

Would you please give me the approxImate
enrollment in your school?

2.

What i~ the number of gitted chIldren
in your school?

3.

What provisions are made tor these
~Itted children in your school at
the present time?
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APPENDIX V

CHECK LIST FOR INTERVIEWS
MEANS OR

TFCHNI~UES

OF IDENTIFICATION:

TESTS:
Stanford
- - - Binet
Iowa Silent Reading
------ Kuhlmann Anderson

California
--______ Metropolitan
Otis
------ California Mental
M&turity

_ _ _ Others
Consistent work above grade level
Parental interest
_ _Stability, maturity
____Leadership, (qualities)
SPFCIAL PROVISIDNS:
Frenoh

Classroom teaoher

Special teacher ____

_ _Spanish
Reading enrichment

Planned Seat Work

____Sohool paper

Researoh work and projects

____Reading program (Arohdiooesan)
____Writin~, direoting and
presenting plays
____S.R.A. Reading program

Murals

-- Student
Others
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Aides
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OTHER METHODS:
______. Double prnmotion
Acceleration
______ Non-graded school
Departmental work
_______Teacher aids

Gener&l reaction to the program:

APPJOVAJ. §HEEI

The thesa submitted by Slster Mary Norme Lynch,

c •s. J.

has been read and approved by three members of

the Department of Education.
The f1na1 copies have been examined by the director
of the thesia and the sIgnature which appears below verifies

the fact that any necessary changes have been incorporated,
and that the thesis 1s now given final approval with reference
to content, form, and mechanical accuracy.

The thesis 1s therefore accepted in partial fulf1llment
of the requ1rements for the Degree of Maater of .Art••
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